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Subject: Recognition as a ‘Research Supervisor’ ‘?

Dear Sir, g h}‘a
It is my pleasure to welcome you to the Group of Research Guides’ in the faculty

of EDUCATION at S.R.T.M. University as your proposal for Guide ship, recommended by
RRC, and is approved by B.U.T.R. I am pleased to grant you Recognition as 4 Research
Supervisor in EDUCATION Your duties will commence from 30th August 2016, and will
terminate automatically if you do not supervise or guide any student for the duration
mentioned in ordinance and do not follow the section VIII of Ph.D. Ordinance. The
University Rules for Ph.D. guidance, Ph.D. Course Work and Thesis submission are
included in the Ph.D. Ordinances.

It shall be your responsibility (i) to see to it that the ‘Quota of Ph.D. students and
M Phil students working under you does not exceed the permissible limit at any given
point of time. (ii) To complete 20 credits for Ph.D. Course Work of the students
working under you. (i) To forward the ‘Progress Report’ with clear remarks whether
the progress is satisfactory or not or even delay in submission of ‘Progress Report’ (V)
to commuaicate the ‘Willingness to guide no. of candidates’ to the university every
vear

We look forward to your developing a program of research, in the area of
EDUCATION The University regards excellence in research, and contributions to your
subject in terms of ‘Research Publications’ of highest standard. Therefore, we expect
excellence of publications, funded research, Ph.D. student guidance, and participation
at regional and national seminars/workshops/symposia from you and research
students working under your guidance.

Copy to:-
1. The Dean
Dr. SADAVARTE U.K

. . ; ; ; T —
Faculty of Education, in this University. A\ M T

C/o. VIVEK VARDHINI B.Ed. COLLEGE, S «
NANDED <

2. The Director/H.0.D./Principal AT
GOVT. COLLEGE EDUCATION, o Lo SR s i &
NANDED

3. Head of the Research Center
CHOOL OF EDUCATION, S.R.'T.M.U.N.
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Subject: Recognition as a ‘Research Supervisor’
Dear Sir,

It is my pleasure to welcome you to the Group of ‘Research Guides’ in the faculty
of EDUCATION at S.R.T.M. University as your proposal for Guide ship, recommended by
RRC, and is approved by B.U.T.R. I am pleased to grant you Recognition as a Research
Supervisor in EDUCATION Your duties will commence from 30th August 2016, and will
terminate automatically if you do not supervise or guide any student for the duration
mentioned in ordinance and do not follow the section VIII of Ph.D. Ordinance. The
University Rules for Ph.D. guidance, Ph.D. Course Work and Thesis submission are
included in the Ph.D. Ordinances.

[t shall be your responsibility (i) to see to it that the ‘Quota of Ph.D. students and
M. Phil students working under you does not exceed the permissible limit at any given
pomnt of time. (i) To complete 20 credits for Ph.D. Course Work of the students
working under you. (iii) To forward the ‘Progress Report’ with clear remarks whether
the progress is satisfactory or not or even delay in submission of ‘Progress Report’ (IV)

to communicate the ‘Willingness to guide no. of candidates’ to the university every
year

We look forward to your developing a program of research, in the area of
EDUCATION The University regards excellence in research, and contributions to your
subject in terms of ‘Research Publications’ of highest standard. Therefore, we expect
excellence of publications, funded research, Ph.D. student guidance, and participation

at regional and national seminars/workshops/symposia from you and research
students working under your guidance.
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\ 24 The Director/H.0.D./Principal
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3. Head of the Research Center
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Government College Of Education, Nanded
Academic Year 2016-2017
Information about Research Publications in the Journal

Number of Conference

Number of Research | Number of Research Book W OrE R Sl
Sr.no. | Name Of The Lecturer | Publication with ISSN |Publication with ISSN Publication stendad Mw c:.ma_:wn y
no. At National Level International Level | with ISBN no. TSI
State/ National Level
International 01
1 Dr.Rodge S.G. -- -- University - 02
: National — 03
2 Dr. Shaikh Haroon 1 - T
3 Dr. Sakhare S.M. 2 1 International - 01
4 Dr. Murumkar U.S. -- -- State - 2
5 Prof. Solunke S.S. 1 - State - 2
6 Dr. Belokar Kalpana 2 - State - 2
2 National — 03
7 Dr. Muley S.B. . International - 01
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Government College of Education, Nanded.

ONE DAY STATE LEVEL SEMINAR
on

EDUCATION OF THE OUT OF SCHOOL CHILDREN
(L ertificate

..................................................................................................

nvAQSOmNh& has attended / participated in the
One Day State level sefninar on EDUCATION OF THE OUT OF SCHOOL CHILDREN  held on 19th

March 2017.

He/She has actively p
Education of the out of school children.

articipated in the discussion with his own Teaching Experience and Ideas regarding

Date : 19 March 2017

Place : Nanded
&cp{—t AD, @ \ \
Smt. S.S. Solunke Dr. m_.:::_ :

Asst. Professor
Govt. College of Education, Nanded. (M.S.)

Pri
Govt. College of Education, Nanded. (M.S.)
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Government College of Education, Nanded.
ONE DAY STATE LEVEL CAPACITY BUILDING SEMINAR

i

LT

RESEARCH METHODOLOGY
(ertificate

. Shar'kh Haroen M.

This is to certify that Prof. / Dr.

v’

) worked as a Co-Ordinator

Seminar on RESEARCH METHODOLOGY,
n 20 March 2017

%.\Hm. \wn\a:-)l

Convener ' Resource Person’ Chairperson for One Day State level
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Government College of Education, Nanded.
ONE DAY STATE LEVEL CAPACITY BUILDING SEMINAR

RESEARCH METHODOLOGY
(L ertificate

Ihis isto certify that Prof./ Dr./Mr. Mem_Shaikh _Haveen 7. Asse. Frjessov,
of Gevit. @\\N%‘N& .... momb«.ﬂnn.\w,g\?cﬂovo&& .............................. has attended 2
participated in the One Day State level Capacity Building Seminar on RESEARCH METHODOLOGY, £
; - P - f
held on 20thMarch2017.
He She has actively participated in the discussion with his own Research work and Ideas. 2
g
1€,
Date - 20 March 2017 V A
Place - Nanded \ N\&N\N ~r.o @ ;?w
] %
i : £
Dr. H.M. Shaikh Dr. Sunan
Dept. of Research & M Ed Principal )
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Government College of Education, Nanded.

ONE DAY STATE LEVEL SEMINAR
on

' EDUCATION OF.THE OUT OF SCHOOL CHILDREN

This is to certify that Prof. / Dr./ Mr. /AMs: m}h;ﬁr Haroon ™. Asso. froftssen

| & S e sl
worked as a Co-Ordinator / Convener / Resource Person/ Chairperson for One Day State level

Seminar on EDUCATION OF THE OUT OF SCHOOL CHILDREN, Organized by Govt.
College of Education, Nanded held on 19 March2017.

Date : 19 March 2017

_Rudunpatd

Smt. S.S. Solunke

Asst. Professor
Govt. College of Education, Nanded. (M.S.)

Place : Nanded
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Government College of Education, Nanded.

| ONE DAY STATE LEVEL SEMINAR
| on

'EDUCATION OF THE OUT OF SCHOOL CHILDREN'
ertificate

This is to certify that Prof. / Dr. M=/ Ms... Be [ekaax...K »xmimﬂu»mmqr .
| \
' worked as a Co-Ordinator / Convener / Resource Person/ Chairperson for One Day State level

Seminar on EDUCATION OF THE OUT OF SCHOOL CHILDREN, Organized by Govt.
College of Education, Nanded held on 19 March 2017.

Date . 19 March 2017

P'. (e : Nanded
wha §2

Smt. S.S. Solunke

Asst. Professor
Govt. College of Education, Nanded. (M. ) Gowvt
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STATE LEVEL WORKSHOP
On

“Contemporary Issues & Challenges
in Teacher Education”

Academic Year 2016-17
M m@&&w@&w
This is to centify that, Prin.|Puaf.| Tv. Dr. Mule suwlbha 3

% E@P&Lﬁ%&msmgx gﬁsﬁhﬁ&m& :
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\u Indian Council of Social Science _amwmm-.o:

(Ministry of Human Resource Development) (ICSSR) Sponsored %.‘.s.n.::.&
In collaboration with £ F( ot

Jan Shikshan Sansthan Aurangabad's K
Vijendra Kabra College of Social Work ™

Banjara Colony, Khokadpura, Aurangabad 431001 (Maharashtra)

Two Days National Seminar

R ICERTIFICATE} &

This is to certify that, Dr- %\E%r \\\sv\ooﬁ RE.BDQ\Q\\_J

&wmo. \3%«.&3& Qm&. mH\\m\@n o% moﬁ&h*&xu)\#ﬁbmb

has actively participated in the National Seminaron “Social Exclusion and Inclusion of

th

Scheduled Castes and Scheduled Tribes in India” held on 6 - 7" January 2017, As
Deligate He/She has also participated /presented Authorised a Scientific Reserch paper
entitled sftafus ond FBoblems e% cc R OT tn Ddian Socral shucture.

.at Vijendra Kabra college of Social Work, Aurangabad.

Convener & Principal
Jan Shikshan Sansthan Aurangabad's

Vijendra Kabra College of Social Work, Aurangabad
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Academic and Administrative Audit of Institutions:
Need of the Hour

Dr.Shaikh Haroon M.
Associate Professor,
Government college of Education, Nanded (M.S)
Email: shmiase@gmai'.com
+91952763492

Ahst Eact

The paper tries to discuss the concept of Academic Audit in Higher Education Institutions
(HEI'S) with its role to Assess, Enhance & Sustain the quality of education being provided to the
leamers. Further, the quality of education and its relationship with academic audit has been
given a senious thought. Furthermore, paper includes a list of Agencies like NAAC, NCTE, and
NUEPA etc. responsible for carrying out Academic Audit (AA) in India. Emphases were also laid
on the purpose, princip les and elements of academic and administrative audit.

Introduction

"icher Education, in India, is one among the top three areas of development
undergoing a tremendous change. The country is becoming a global hub for educational
acuvities and a feeder for all kinds of international man-power requirement. There is a

growing demand for, and also concern to, provide quality education with standard
curriculum and globally acceptable system of education. Everywhere the idea of

ncreasing Gross Enrollment ration, Generating more human resource with intellectual
mputs are given much thrust. The NAAC(National Assessment and Accreditation
Council) of India has evolved certain benchmarks for ascertaining and ensuri ng quality
at different levels of Higher Education and for its continued sustenance. During the last
ten years, Universities in India have taken serious note of these emerging needs and
demands and trying to update the curriculum, design new Programs and offer better
educational services while maintaining high quality. By establishing Internal Quality
Assurance Cells (IQAC) and conducting External Quality Assurance checks its possible to
go for a Total Quality Managementin an Academic Institution.

All Higher Educational Institutions in India are expected to go throu

gh stringent
quality assessment procedure by an e

xternal peer review, and series of accreditation
based on a set of predetermined academic and administrative auditcnriteria,
Accrediiation and Reaccreditation have become regular processes for showing

continuous Improvements. The monitoring and evaluation ofthe instituti
require a carefully structured system of internal and e
National Assessment and

onal processes
xternal introspection. The
Accreditation Council (NAAC; eXpects the Institutions to

undertake continuous Academic and Administrative Audits by
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external peers, after every Assessment and Accreditation. This is an important step to
evaluate independently as to how well the improvement processes are taking place and
what more needs to be done. Not many Institutions are prepared to undertake this step
mainly due to their reluctance to expose their weaknesses. The Institutions which strive
to attain excellence are always on the move to contribute more to the growth and
development of Education System. -

For assuring quality and excellence in higher education Universities are also taking
steps to monitor their progress and evaluate the systems performances by establishing
not only the Internal Quality Assurance Cells and but also through Academic and
Administrative Audit (AAAC) conducted by external experts.

Academic audit

Academic Auditis amechanism to examine and enhance the quality of academic aspects
of institutes of Higher Education.
Gupta B. L states that, “it is a systematic and scientific process of designing,

implementing, monitoring and reviewing the quality of academic systems, i. e. inputs,
processes and outputs”.

Administrative audit

M. Rajendran defines Administrative Audit as “A method of assessing the efficiency and
effectiveness of the operating system of the administrative procedures, policies,
decision making authorities and functionaries, strategies, process, feedback, control
mechanism and so on. The AA would certainly make the functionaries to-ascertain the
strength and weakness of the operating system in general and pin out the areas in
particular, and to ascertain where the function is stagnated and affected, and where
special attention is required along with man and material resources.”

Academic audit agencies in india
Accreditation for higher learning is overseen by following autonomous institutions
established by the University Grants Commission:
* All India Council for Technical Education (AICTE)
e Distance Education Council (DEC)
» Indian Council of Agricultural Research (ICAR)
¢ Bar Council of India (BCI)
¢ National Assessment and Accreditation Council (NAAC)
* National Council for Teacher Education (NCTE)
¢ Rehabilitation Council of India (RCI)
e Medical Council of India (MCI)
e Pharmacy Council of India (PCI)
e Indian Nursing Council (INC)
e Dental Council of India (DCI)
e Central Council of Homeopathy (CCH)
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"« Central Council of Indian Medicine (CCIM)
e Veterinary Councilof India (vCI)

Necessity of academic and administrative audit:

1. To confirm that the arrangements for quality assurance are fit for purpose and
conform to the institution’s role and mission.

2. To provide assurance that the standards of higher education (at degree level
and above) align with expectations.

3. To ensure that students have access to appropriate learning opportunities
through taught provision, private study and supported learning.

4. To promote and enhance high quality teaching and learning.

5 To confirm that students are fully supported in their academic and personal
development.

6. To advance the highest possible levels of student achievement.

7.To encourage strategic developments that enriches the curriculum and enhances
students’ opportunities for employment and career development

Purpose of the academic and administrative audit
The purpose of the Academic and Administrative Audit is to evaluate the performance
of the university departments, schools and the centers and appreciate their
achievements and give suggestions for further improvement of the quality of teaching,
research, administration, and curricular and extra-curricular activities. Academic and
Administrative Audit team checks and suggest improvements in the following

1. Availability of teaching and non-teaching faculty.

2. Infrastructural facilities available for carrying out academic and administrative
activities.

3. Efforts taken for curricular development.

4. Teacher quality.

5. Teaching methods adopted and use of ICT in teaching, learning process.

6. Feedback mechanism used for assessing the performance of teachers by students
and for curricular development.

7. Faculty development programmes implemented by the department.

8. Strengths, Weaknesses. Opportunities and Challenges of the department.

9. Research facilities and research output in the form of publications and patents.
10. Computer, internet and library facilities available.

11. Mentoring system, introduction of Remedial classes, Bridge courses, guidance for
NET/SET and competitive examinations.

12. Skill development and personality development programmes.
13. Generation of funds and optimum utilization.

14. Evaluation methods adopted for internal and external examinations.
15. Future plans of the department.

C. Shri Shivaji Science College, Amravati.
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Self study phase of the academic audit the faculty look at the key activities in place that
regularly improve the quality of teaching and learning. Academic Audit model also
involves a review by peers called the Academic auditor team. This team review a

programmes self study report, conduct asite visit and write its own report thatincludes
commendations, affirmations and recommendations.

Self study consist of five focal area in the Educational Process such as
1. Determine Learning Objective.

2. Designing Curriculum and Co-Curriculum.
3. Designing teaching and learning methods.
4. Developing Student Learning Assessment.
5. Assuring Implementation of Quality Education.

The Peer Review:

1. Auditors are volunteers (primarily faculty) who receive training on education quality
processes and audit methodology.

2. Audit teams (3-5 members) will most likely come from other institutions

3. Because the auditors will be focusing on quality processes,they do not need to come
from the academic discipline of the department being audited.

4. Audit visits are typically one day per department.

5. Auditors meet with department leadership, faculty, and students and other stake
holder

6. Auditors ask questions similar to the self-study questions cited above.

7. Auditors write a report:

8.Highlighting examples of exemplary practice,

9.Noting areas forimprovement,

10.Evaluating a department’s approach to educational quality practices

Conclusion

The quality of education is a big issue. The purpose of the Academic and Administrative
Audit is to evaluate the performance of the university departments; schools and the
centers and appreciate their achievements and give suggestions for further
improvement of the quality of teaching, research, administration, and curricular and

extracurricular activities. So, Academic and Administrative Audit play vital role to bring
quality in education and maintain it at global level.
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RECENT CRITICAL DEBATES ON ACTION RESEARCH

Dr. Shaikh Haroon M., Govt. College.of Education, (IASE) Aurangabad M.S.
Mr. Hussein Ahmed Rajhy, Lecturer, College of Education Abs, Hajjah University- Yemen,
Ph D. Researcher, Dr- B_A_M. University, Aurangabad MS

Abstract:

Action research is a practical approach to professional inquiry in any social situation. It is applied
t0 the development of teaching as its potential was identified. Action research’s strength lies in its focus on
~eneraring solutions to practical problems and its ability to empower practitioners, by getting them to
engage with research and the subsequent development or implementation activities.

Acrion research is different than other forms of research as there is less concern for universality of

Gndines and more value is placed on the relevance of the findings to the researcher and the local
k Y4 ) 9 8

orators. Critical reflection is at the heart of action research and when this reflection is based on
-tul examination of evidence from multiple perspectives; it can provide an effectivz strategy for

1e organization's ways of working and the whole organizational climate. It can be the process
hich an organization learns. We conceptualize action research as having three outcomeson the
organizational and scholarly levels. At the personal level, it is a systematic set of methods for
md evaluating one's actions with the goal of improving practice. At the organizational level,
<h is about understanding the system of interactions that define u social context because
action research was proposed as a method of understanding social systems or organizational learning. At
; holarh level the action researcher produces validated findings and assumes a responsibility 1o

7 s with those in their setting and with the larger resecarch community.

Introductory Remarks on the origins of Action research:
cuon research has been established as an appropriate research paradigm fos <ducational,

Throughout its development, different people have come to understand action research in different
ways. From its beginnings in the 1930s, 1t was seen as an applied social science. Kurt Lewin, one of its
acknowledged founding fathers, was himselfa social scientist, who saw action research as a procedure that
!d allow workers to have a greater say in their work contexts. He promoted action research on the basis
that workers' greater involvement would probably improve their productivity.

The 1dea of action research was taken up vigorously in education in 1950s America, but later went
into dechine. In the 1970s 1t received a new impetus in the UK through the work of researchers such as John
Elliott. Jack Whitehead. Wilf Carr and Stephen Kemmis.

JTohn Elliott developed action research as a rorm of professional development for teachers. Elliott's
views have been highly influential in establishing action research, but, from our perspective, the approach
i1s sull problematic in the assumption that, aithough practitioners do the research and gather data in orderto
generate new theory, the theory itselfis generated by the spectator researcher.

Atthe same ime as John Elliott was developing his work, Jack Whitehead at the University of Bath
was also developing a new approach to action research. "Unlike interpretive researchers makin’g claims

T
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about the theonies of other practitioners, he took the view that teachers were perfectly capable of
generating their personal theories by systematically studying their practice. Their theories would contain
the descniptions and explanations they offered for their practices as they asked, "How do [ improve what 1
am dong? (See Whitehead, J. and McNift, J. 2006: 21) He maintained that the work of teachers should be
supported (but not directed) by higher education personnel, who would in turn provide intellectual and
emotional support to the teachers, as well as advice about further resources and pathways to accreditation.
The relationship here was a democratic partnership, in which all participated in a dialogue of equals. The
work ot higher education personnel also was to study their practice, in collaboration with the teachers who
were studying theuwrs, so thatall could learn and grow together. The work of Elliott and Whitehead has been
profoundly influential over the years in presenting action research as a legitimate educational research
methodology. (Whitehead, J. and Mc Niff, 1. 2006:21).
Whatis Action Research?

Although there is no umversally accepted definition for action research, many useful ones do exist.
I'he authors here shall consider some of these definitions which are widely quoted by researchers.

Keith j.and Helen 1. (1998) in their "Encyclopedic Dictionary of dpplied Linguisiics: A Handbook
‘or Language Teaching." Have stated that:

- .‘\L:(il‘“ R‘scm;:h derives from the work during the 1940s of Kurt Lewin, who used it as a method of
research o social issues. In education, it has become closely associated with the broader area of
Teacher Rescarch and Development. Its underlying rationale 1s to eacourage teacher§ in the
reflective and critical investigation of their own practice. Action resecarch is characteristically
context-specttic and collaborative and, most important, oriented to pcdagogig chapge brought
about by the participants 1n a setting. Most models of action rcscz}l'ch arc conceived in terms of a
cvele or'spiral’ which offers a sequential set of rescarch steps.” (P 5)

Walliman Nicolas (2001) , in his book ** Your Research Project A step-by Step Guide for the First-
Time Researcher™. tned to define action research as = this (Action Research ) can be seen as rclatcd }(;
experimental research though it s carried out in the real \\'o_rl’d rather than m th%‘\cqnlei‘n (])t‘ tl Llfw;u
experimental system. A basic definition ot this type ofl“cscarc‘h 1sa smz_\ll scale u.llm} c.ntlon‘m t 1; rl;l‘;k ion
of the real world and a close examination of the effects of such an intervention™ (Cohen an anion

Q0 N0 e :

g llisymdm characteristics is that it is essentially an “on the spot™ prgccdurc. principallv dcsngl??dlto-
deal with specific problem evident in particular sntual‘m.n.‘No a_tlcnujr is made to _\C‘Palﬂlesl‘pi'ﬂlll::li(;ﬁll]
f the problem from its context in order to smd_\- itin lsolnan; C onsti.mt‘mvo‘nn(l)xfl‘ln%'iul L\'/(,:‘L: -
are carried out. and the conclusions from the findings are apphied nnnlcu.iu‘ug‘l:\. fmf 1;._1.y '11_1:;. i Qllc:Cd.
Action research depends mainly on obscn-atign and behavioral dula.. As‘a p‘l a; flmlnt@ lec:q 1 ;:ts?:ll:];;,[afﬁ}ﬁ”
at a specific problem and situation and with little or no control over independent variables. 1t ¢c

: 13 ; o despite its ex o ynature. it i ithesis of
the scientific requirement for generalizability. In this sense, despite its exploratory nature, it1s antithesis
C 30 = @

feature o

v sl recentch™ 26.)
-xperimental research™. (P. 96. Tt O RN i o
o In the book of Sagor R. (2000) Entitled: "Guiding School Improvement n ith Action Res: _.uflz_l *

< Vs . i s ) € ‘% el s ' . &,
vction research: “A disciplined process of inquiry conducted by and for those taking _th_t acln-on o
AC C o) S . d O . oy Rl S : : 2 5 . )
Jrimary reason for engaging in action research 1s to assist the actor i improving ot refining his
I nad s | e :

g B i inevi ' find i oot rering experience.
i Practitioners who engage in action research inevitably find it to be an empow ering e)lq i
ac - gag find it N e | .
A\ research has this positive effect for many reasons. Obviously, the most important is tlm : ik
ction rescarc as S B il o . g ap T e LN .ach resee

wreh is always relevant to the participants. Relevance 1s guaranteed becausc the EO:.jL.lS of cpa S

esed : ays ¢ / o Sxgpierag st

IL‘ ject is determined by the researchers. who are also the primary consumers of the findings Ao 9

project is | y DR, ‘

more important is the fact that action res
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abouttherr teaching and the development of their studcntls. b.'cculg‘slmlc‘;tll.]s grulw..ls pl)(l)::dll::f lt'f:'tl:d_;il :zlrl:,"'
jov educators can experience. When teachers have convincing cvndc.qu‘. l m! l‘lb'l; W % '-]~ Wl;l'”l\;/h”:‘
difference in their students' lives, the countless hours and endless efforts of teaching scem

\ Y o | . ‘ i
g “1(‘2?(:1&1):“: Action research, Zuber-Skerritt O. (1996:2) w|mc:“‘l‘lt"iclly., my lllll(ICI'S'l'ilfldl‘llg .‘.,
emancipatory action rescarch 1s thql it is collahoru}nvc, critical and :‘w'CH-L“.!I'HuII nu‘]'u‘lll‘y' ‘3)'/r|ln:uvl:;l/(;]nlcli.C
(¢.g. teachers, Managers) into a major problcm. or issue or concern in their o\./;/(n’ pllatchl'u.. 4 |‘9};'(’Wm i
problem and feel responsible and accountable for solving it through team work and through following :
cychcal process of:
1) strategic planning;
2) action, i.e. implementing the plan;
i) observation, evaluation and self-evaluation; R : ‘
4) critical and self-critical reflection on the results of points 13 and making dccmm‘]s for thc,: next cycle of

actionresearch, i.e. revising the plan, followed by action, observation and reflection, etc.’

Carrand Kemmis (1986) describe action research as being about:
e themmprovement of practice;
* theimprovement of the understanding of practice;
* theimprovement of'the situation in which the practice takes place.

“There are two essential aims of all action research: to improve and to involve. Action rcscurch‘
aims at improvement in three areas: firstly, the improvement of a practice,; secondly, the improvement Ql
the understanding of the practice by its practitioners; and thirdly, the improvement of the sifiation in
which the practice takes place. The aim of involvement stands shoulder to shoulder with the aim of
improvement. Those involved in the practice being considered are to be involved in the action rescarch
process in all its phases of planning, acting, observing and reflecting. As an action research project
develops, itis expected that a widening circle of those affected by the practice will become involved in the
research process." (p. 165.)

Carr and Kemmis (1986) state that: "Teaching....can only be understood by reference to the
framework of thought in terms of which its practitioners make sense o what they are doing. Teachers could
not even begin to 'practice’ without some knowledge of the situation in which they
idea of what it is that needs to be done." (p.113)

It was mentioned above that action research cuts across the theory-practice
position which implies that both elements are part of each other.
anything other than a cause-effect relationship between theory and practice, but Carr and Kemmis move
quickly to highlight what they see as a crucial reciprocity between the two: "The (win assumptions that all
‘theory' 1s non-practical and all 'practice’ is non-theoretical are, therefore. entirely misguided..... "Theories'
arc not bodies of knowledge that can be generated out of a practical vacuum and teaching is not some kind
of robot-like mechanical performance that is devoid of any theorcetical refle

p ‘ ction. Both are practical
undertakings whose guiding theory consists of the reflective consciousness of their respective
practitioners." (p.113) ;

arc operating and some

divide, adopting a
This statement in itself does not imply

Within all these definitions there are four basic themes:
collaboration through participation: acquisition of knowledge; and social change. The process that the
rescarcher goes through to achieve these themes is a spiral of action research cyeles consisting of four
major phrases: planning, acting, observing and reflecting (Zuber-Skerrit 199 | ey ¥

A careful study of the definitions and viewpoints we have presente
highlight some of the unique features of action research.
participation, improvement, reform,
modification, and theory building. Thes

cmpowerment of  narticipants:

A d'in this section should help to
arch he key concepts include a better understanding,
problem finding, problem solving,

e words also perhaps demons(rate the
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action research as a mode of study for cduutlmn pl ulu»mmm].t. The definitions unph.lsl/c lhc mlc ()f.tdum
research which is possible within the professional and institutional cnhunuumnl of the rescarchers; the
attributes and advantages of action research,

Features of the Action Research Approach

According to (Koshy, 2005: 11), the following features of the action rescarch approach are worthy
of consideration:

a)  Action research is a method used for improving practice, It involves action, evaluation, and critical
reflectionand based on the evidence gathered changes in practice are then implemented.

by Action research is participative and collaborative; it is undertaken by individuals with a common
purpose.

¢) Itissituation-based and context specific.

d) Ttdevelops reflection based on interpretations made by the participants,

¢)  Knowledge is created through action and at the point of application,

f) Action research can involve problem solving, if the solution to the problem leads to the improvement
of practice.

¢) Inaction research findings will emerge as action develops, but these are not conclusive orabsolute.

How is action research similar or different to other rescarch?

Traditionally, seientific research has been conducted by professional full-time researchers. They
generally choose their topics based on their personal predilections or the preference of journal editors, and
they publish reports of their work with the hope that someone will someday make use of it. But even if no
one does, their work is usually complete upon publication of their report.

Action research, on the other hand, is conducted by people who want te do something to improve
their own situation. When other people read about their work, notice it, or make use of it, that is sumply
icmg on the cake. Action rescarchers undertake a study because they want to know whether they can do
something in a better way.

I hike to think of scientific researchers as being very much like investigative journalists. They look at what

others are domg or should be doing. Action researchers, on the other hand, look at what they themselves are

or should be doing. (Sagor R 1992:7)

According to MeNiff J. Lomax P. and Whitchead 1. (1996), Action rescarch shares the following

characteristics with other research:

e itleadsto knowledge

« itprovides evidence to support this knowledge

« tmakes explicitthe process of enquiry through which knowledge emerges

e ithnks new knowledge with existing knowledge

Actionrescarch is different from other research because:

o trequires action as an integral part of the rescarch process itself

« 1tis focused by the researcher's professional values rather than methodological considerations

* ibis necessanly insider research, in the sense of practitioners re scarching their own professional
actions. (McNiffJ. Lomax P and Whitehead ]..1720:14)

Further, MeNiff ], Lomax P. and Whitchead J. (1990) distinguished thice categories of research:
theoretical rescarch, evaluative rescarch and action rescarch.

a) I‘Iwnul‘ln..nl rescarchers try (o describe, interpret and explain events without making any judgments
aboutthem

b) Evaluative researchers describe, interpret and explain events so that they or othere Can make
cvaluative judgments about them.

¢) Action researchers are intent on describing, interpreting and explaining events while they seck
change them for the better.

Literary Endeavour (ISSN 0976-299X) : Vol. VII : Issue: 2 (April, 20106)
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Thus: action researchers are intent on describing, interpreting and explaining events (enquiry) 'wh!lc‘ they
seck to change them (action) for the better (purpose). A good exampte.of how action research is different
from other research is in the difference between the following two questions:

1) How canlimprove the quality of my practice here?

) What is happening here? . ‘ .

The first question is an action research question and the second one is not. 'How can I improve. .. »
questions indicate your commitment to an imagined solution that depends on your own action. (McNiftf' .
[ omax P. and Whitehead J. 1996:14)

Statistics and Action Research: ; )

Interestingly, there is a common misconception: You cannot use statistics in action research. You
can! Action researchers can employ both qualitative research techniques and quantitative res carch
techniques. When you use qualitative research techniques you will be looking ata smalil number of cases In
as much detail as possible. When you use quantitative research techniques you will be looking at a larger
number of cases in less detail and will probably find statistics useful aids. Many action researchers use both
quantitative and qualitative research techniques. Whichever techniques you use, you must follow the
guidelines that have been developed for using the technique. Action research is not an excuse (0 use an
established research technique badly. (J. Lomax P. and Whitehead J. 1996:14)

We reject a widespread tendency for people to believe that action rescarch must be qualitative
research rather than quantitative research. This unjustifiable assumption probably arises from the belief
that action-oriented work cannot be scientific (precisely because it involves action) and the additional
assumption that quantitative research must be more scientific than qualitative research. Because we seeno
merit in these assumptions and because we use both quantitative and qualitative methods ourselves, we
reject the notion that action research is qualitative research only and arguc that action researchers arc
obligated to be competent in all major forms of social research.

Action Research, Applied Research, and Qualitative Vs. Quantitative Research:

Action research refers to the conjunction of three elements: action, research, and participation.
Unless all three elements are present, the process may be useful but it is not Action rescarch. Put another
way. Action research is a research strategy that generates knowledge claims for the express purposc of
taking action to promote social analysis and democratic social change. The social change we refer to 1s not
just any kind of change. Action research aims to increase the ability of the involved community or
organization members to control their own destinies more effectively and to kecp improving their cnp;{ul)
to do so within a more sustainable and just environment.

Action research is not applied research, and Action research explicitly rejects the separation
between thought and action that underlies the purs/applied distinction that has characterized social
rescarch for anumber of generations.

We believe that valid social knowledge can only be derived from practical reasoning engaged n
through action. As action researchers, we believe that action is the only sensible way to ganru[cﬁ.u;d test
new knmylcdgc. The widespread belief that being a "true" social scientist means not being engaged in
.\ocml‘ action is, to us, so peculiar and counterintuitive that we devote a considerable amount ut'\\\p\;lcc to
explaining this phenomenonin.

Act'm.n researchers can accept no a priori limits on the kinds of social rescarch techniques they use
Surveys, statistical analyses, interviews, focus groups, ethnographies. and life histories are all ucc‘:p-l ble
if the reason for deploying them has been agreed upon by the action rescarch collaborators and H‘lhc;' m:
used in a way that does not oppress the participants. (Greenwood, D.and Levin M. 1998 5- 6) if
Action research vs case study i '

Action }'esgarch differs from case study research in that the action rescarcher is directly involved
planned organizational change. Unlike the case study rescarcher., who sceks (o study organizational
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phenomena but not to change them.

Three Purposes of Action Research:
Action research in the words of Sagor, R. (2000), can be engaged in by an individual teacher, a

collaborative group of colleagues sharing a common concern, or an entire school faculty. These three

different approaches to organizing for rescarch serve three compatible, yet distinct, purposes:

« Building the reflective practitioner J

« Making progress on school-wide priorities

+ Building professional cultures. (P. 7)

Three types of Action Research :

Type 1: the scientific-technical view of problem solving;

Type 2: Practical-deliberative action research; and

Type 3: Critical-emancipatory action research

Masters, J. (1995) has quoted (Grundy 1982:363) who produced the following table to summarize
the characteristics of the three types of action research:

{—Phllusophical Technical Action | Mutual - Collaboration | Participatory Action
. | Base Research Action Research Research
1 Natural Sciences | Historical - hermeneutic Critical Sciences
| The nature of Single, Multiple, constructed, Social. economic. Exists
| reality measurable, holistic with problems of equity and
" fragmental hegemony
Problem Defined in Defined in situation Defined in the situation
5 advance based on values clarification
| Relationship Separate Interrelated, dialogic Interrclated. embedded in
| between the society '
, Knower and
ll Known
| Focus of Technical Mutual understanding. Mutual emancipation,
| collaboration validation, new theory, inductive validation. refinement. new
| theory refinement, theorv, inductive, deductive
l__ deduction
| Type of Predictive Descriptive Predictive. descriptive

| knowledge
1 produced

( Change duration | Short lived Longer lasting. dependent | Social change. emancipation

S ; on individuals

| The nature of Events explained | Events are understood Events are understood in

| understanding in terms of real through active mental terms of social and economic

i‘ causes and work, interactions with hindrances to true equity
simultaneous external context, 1
effects transactions between

[ external context
: The role of Value free Value bounded
| value in research

|
|
[
[ one's mental work and
[
I
1

Related to values of equity

Purpose of Discovery of Understand what occurs Uncover and. understand
research laws underlying and the meaning people
reality make of phenomena

what constrains equity and
supports hegemony to free
oneself of false
consciousness and change
practice toward more equity |
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It 15 not in the methodologies that the three modes of action research differ, but rather in the
underlying assumptions and world views of the participants that cause the variations in the application of
the methodology "The differences in the relationship between the participants and the source and scope of
the guiding "tdea’ can be traced to a question of power. In technical action rescarch it is the 'idea' which is the
source of power for action and since the 'idea’ often resides with the facilitator, it is the facilitator who
controls power in the'project. In practical action research power is shared between groups of equal
participants, but the emphasis is upon individual power for action. Power in emancipatory action research
restdes wholly within the group, not with the facilitator and not with the individuals within the group. It is
often the change in power relationships within a group that causes a shift from one mode to another
The Action Research Process

Fducational action rescarch can be engaged in by a single teacher, by a group of colleagues who
share an interest in a common problem, or by the entire faculty of a school. Whatever the scenario, action
rescarch always involves the same seven-step process. These seven steps, which become an endless cycle
for the inquinng teacher, are the following;:

. Selecting afocus
Clanifying theories

1. Identifying research questions
4. Collecting data

3. Analyzing data

6. Reporting results

Fakmg informed action. (Sagor2000: 4)
\ction Research Tools
Action Research is more of a holistic approach to problem-solving, rather than a single method for
collecting and analyzing data. Thus, itallows for several different rescarch tools to be used as the project is
conducted. These various methods are generally common to the qualitative rescarch paradigm.
Action Research as Purposeful Research
Carrying out an action research project brought it home for practicing tcachers to experience the
rescarch process and benefit from that experience. In recent years, concern has been expressed that
cducational research was notalways reaching the practitioners, as quite often work done by academics was
published in journals generally not read by them. In this context it is worth pointing out that action rescarch
opens up opportunities for practitioners to actually be involved in research, which has immediate
relevance and application.,
* loencourage teachers to engage with research and evidence about pupils' achievements, for example
to use other people's research to inform their practice and/or to participate actively in research.
* Toncrease the capacity for high-quality, teacher-focused classroom rescarch by supporting teacher
mvolvement in the development of rescarch proposals for external funding.
* lo support teachers in designing, applying and for carrying out more medium and large-scale
classroom-based research about pedagogy where teachers have an active role.
l'o enable experiments in disseminating research findings and making usc of *'.cm in classrooms.
« loprovide examples of good practice in making use of research. (Koshy, 2005:29-30)
F'he requirements for a research approach
['he theory-ladenness of action and the reflexivity of consciousness present difficulties when it
comes to the understanding of professional practice. The first suggests that it can only be fullv nederstood
from the inside; the second that an outside interpretation will inevitably impose mc'unings ot & situation
which may or may not be there. Yet the world of education and other professional disciplines is full of
outside solutions or recommendations for individuals' practice. Altricher et al. (1993) suggest that two
differing 'rationalities' are in conflict here, the technical and the reflective:
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Technical rationality suggests that: there are general solutions to practical problems; these
solutions can be developed outside the practical situations, in research or administrative centers; the
solutions can be translated into teachers' actions by means of publications, training, administrative orders,
etc. p. 199
Reflective rationality suggests that: complex practical problems demand specific solutions; these
solutions can be developed only inside the context in which the problem arises and in which the
practitioner is a crucial and determining element; the solutions cannot be directly applied to other contexts.
but can be made accessible to other practitioners as hypotheses to be tested. (P. 200)

The application of action research to education arose out of dissatisfaction with the technical
approach to curriculum development. Because education is a practical enterprise, the resolution of
educational problems can only take place by adopting a course of action and this action cannot exist
outside the practitioners' history, beliefs and values. To help practitioners understand what course of action
to take, it was essential to have a research approach that would help illuminate the personal complexities of
their own situation. The clear reflective rationality of action research enables it to do that. (Kaur Surinder

2013)

Although there are many characterizations of the process of action rescarch, there can be seen to be
certain common elements within them. These common elements can be thought of as constituting a
‘bottom line' in any definition of action research: Action research is about teachers striving to understand
and to improve their practice. At the 'bottom line', this operates at a personal level. It may lead on to
collaboration and a critique of the situation in which the practice is carried out. but this does not havetobea

fundamental aim.
Action research proceeds through a process of planning, action and reflection upon action. This can

P
be thought of as an action-reflection'cycle'.

v Actionrescarch involves the gathering of evidence about practice.

v Actionresearch involves teachers trying to see the effects of planned change in their practice.

v Actionresearch strives to be systematic and rigorous.

v Analysis and knowledge formation in action research belong to the pmct'itioncr. (Kaur Surinder

2013:256)
Whatis the relationship of action research to science?
By some definitions action research is science. By other definitions it complements science. Those

who think 1t 1s science recognize that it shares with other approaches a pursuit of understanding. It values
scepticism and empiricism. That 1s, in pursuing knowledge it strives vigorously to discontirm present
views, and 1t uses evidence to do that. If science is systematic and sceptical empiricism. then action
rescarch s scientific. Those who think it is not science point to a number of wavs in which it differs from
some other scientific paradigms. For example, action research:

¢ does notusually provide causal explanations of what is studied

usually does not attempt to answer questions which are as precise as those addressed bv e.o.

experimental research
* mostlvuses qualitative data

* 15 done by rescarchers who do not make the same effort to distance themselves from what they are
rescarching; in fact, they often set out to build close relationships with the people within the system
studied

* uses a research process which, rather than being standardized, 1s modified on the run in response to

what happens
» does not necessarily seek explanations at a more specific level than the phenomena it is dealing with —

thatis, ittends not to be "reductionist". g
In addition, action research is often regarded as giving answers which are specific to the particular

Literary Endeavour (ISSN 0976-299X) : Vol. VII : Issue: 2 (April, 2016)




v R R e T

RECENT CRITICAL DEBATES ON ACTION RESEARCH phet g e AU g '
.::fuation. and which cannot be generalized to other situations. 'l:his is partly true, buta m()‘l_'c ‘05>111|'?]cgtlls;s:11'i-
than this criticism recognizes. It can besaid that the generalization which experimental suc'mc pr ov: u.]
difficult to relate to social situations. I believe its value has therefore been overstated by those who criticize

action research for its lack of generalization. : |
Because of the differences between experimental science and action research, some would not

regard action rescarch as sufficiently rigorous to be regarded as science. In {*cply it can be said that this
depends upon particular definitions of rigour. 255 ' e :

In any event, action research can provide a useful contribution to knowledge, bplh in its own right
and as a complement to more traditional approaches to research. It all(?ws for systematic undcrsta(r]l(.hr;glto
arise from activities which are oriented towards change. It has a capacity to respond to the demands of the

informants and the situation in a way which most other paradigms cannot.

Discussions: : ; o H § i iAok
The comments of Jupp Victor (2005:3) in his work entitled The Sage Dictionary of Social Research

Methods are worthy quoted “If judged by the standards of conventional %Jcadclmic research, action rc_'?‘.carch
might appear to be unscientific. The close and collaborative relationship bf:tween rescgrchcr s and
researched, for example, could be seen as a source of bias because the rescarcher Is no longer independent
of the research setting. The flexible design features of action research projects might also be an angthcma
to the mainstream social researcher. In contrast to the clear specification of research questions or
hvpotheses to be found in conventional empirical studies, action rescarch 1s characterizc_d by ‘a“ﬂluvd zmdv
ongoing process of formulation, implementation, adaptation and evaluation in which the identification of
stages or project milestones is often difficult. Research design in action research is evolutionary rather than

specified beforehand in aresearch protocol.” ‘
Since there is such a marked difference between conventional and action research 1t would

probably make more sense to judge the latter on its own terms. Such a judgement would need to consider
the action research process, with its emphasis on participation to bring about change and the role of
reflection and self-evaluation in that process. , ,

Evaluation should also take into account how action research aims to change the way people do
things. Its outcomes are not necessarily 'findings' in the conventional sense of theoretical progress, but in
terms of new practices, changed behaviour patterns or improvements in organizational processes.

Given the rapidly changing nature of organizational settings and the continuing pressure on
organizational members to improve their performance it is likely that action research has a considerable
contribution to make in the management of change. Action research has the potential to go 'beyond an
analysis of the status quo to directly consider questions of “what might be™ and “*what can be™ (p.5).
Conclusion:

In this review paper, we have tried to give the reader an overview of what is entailed in carrying out
action research and the purposes of carrying out action research projects. The presentation offmozlcls.
theoretical antecedents, developments, central characteristics and definitions of action research given can
only give a hint of the experience that educational professionals need to be active participants. Expert
views, from those who have contributed to the development and a more wi ' spread acceptance of action
rescarch, were indicated and their names and publications were cited as landmarks in the progress of the
pjcthodulogy ofacuoq research. The major distinctive characteristics of action research are l;lghlightcd_
Ihe {U.Howmg_q}mlatmns from experts in the field of action research are worthy for supp(;l'lin; and
clanfyull'g th_e differences between action research and other traditional types of research. 5
. ] Action resefirch xs different from other more conventional or traditional types ofres=z:ciin that it
senra sitment, Genralsabity of i o e e 11010 concemes wth makin
importance. The important thing is that the processes involv : b \-H gt cnscs‘b.c = i

ed are helpful o the practicing tcacher's
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reflection, urespective of whether they can be verified by someone else.... The main function of action
research 1s to facilitate the reflective cycle and in this way provide an effective method for improving
professional action." (Wallace M. J. 1998:17-8). Yet, Koshy (2005: 11) also observed that "in action
research findings will emerge as action develops, but these are not conclusive or absolute”.

"Despite many varying definitions of action research, one common thread is that participants in a
given social situation classroom are themselves centrally involved in a systematic process of inquiry
ansing from their own practical concerns. This is the major distinction between action research and other
torms of applied research in which participants investigate issues considered theoretically significant in
the field" (Burns Anne 2005:241).

"To whatever extent future
toreshadowed here, it seems inevitable that will become instrumental in forging new relationships

between academic researchers and teachers in the field, and in giving rise to new paradigms of research in
which practitioners will have much greater role to play". (Burns Anne 2005:252)

trends in action resecarch incorporatc some of the directions
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